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Parental Educational Level and Adolescents’ Academic
Adjustment: The Mediating Effects of Parenting and

Parent-Adolescent Communication

Bi Xinwen, Wei Xing, Wang Meiping, Chen Liang, Zhang Wenxin
(School of Psychology, Shandong Normal University, Jinan, 250014)

Abstract Academic adjustment is a harmonious status which is achieved by learners experiencing learning environment and adjusting themselves
constantly. In Chinese cultural context, there is a special meaning of achieving academic success. Children usually try their best to perform well in
studies to bring honor to their family. Achieving academic adjustment has received much attention from researchers. Previous studies indicated that
parental educational level was a crucial factor of predicting adolescents’ academic adjustment. Paying attention to the mechanism through which
parental educational level has an effect on adolescents’ academic adjustment is helpful for answering the question of how they connect with each other.
According to the Family Investment Model, parents with higher educational level have greater access to financial, social and human capital. Being well
educated enhances parents’ competence of investing these capital to children. The forms of investment involve not only material but also psychological
investment. The effect of parental educational level on adolescents” academic adjustment would be transmitted by parental investment. Parenting and
parent-adolescent communication are two vital forms of psychological investment. Therefore, parenting and parent-adolescent communication may
be two crucial mediating factors. The present study was to explore the relationships between parental educational level and adolescents’ academic
adjustment and the mediating effects of parenting and parent-adolescent communication. The present study also explored whether there were gender,
location or grade differences in the direct effect model and the mediating effect model.

In the current study, 716 high-school adolescents from grade 10 and grade 12 in Shandong province were investigated. As academic adjustment
was conceived as comprising characteristics, we used latent variable that incorporated the behavioral and motivational aspects. Academic achievement
was used to represent the behavioral aspect. Utility of education and utility value of mathematics and Chinese were used to represent the motivational
aspect. The participants completed a self-reporting questionnaire on parental educational level, utility values of mathematics and Chinese, utility
of education, academic achievement, parenting practices and parent-adolescent communication. The present study conducted correlation analyses,
structural equation modeling and multiple-group analyses by using SPSS 16.0 and Mplus 7.0.

The main findings of the present study were as follows: (1) Significant correlations existed between parental educational level, parent-adolescent

communication, the acceptance/involvement dimension and strictness/supervision dimension of parenting, and three dimensions of academic
adjustment. (2) Latent structure equation modeling revealed that parental educational level significantly predicted adolescents’ academic adjustment.
Parent-adolescent communication and the acceptance/involvement dimension and strictness/supervision dimension of parenting mediated the
associations between parental educational level and adolescents’ academic adjustment. The mediating effect of psychology autonomy dimension of
parenting was not significant. (3) No gender, location or grade differences were found in the direct effect model and the mediating effect model.
In conclusion, parents with higher educational level could promote children’s academic adjustment. In addition, acceptance/involvement and strictness/
supervision dimension and parent-adolescent communication could mediate this relationship. The relationships mentioned above were stable across
different grades, genders, and locations. The present study enriched the literature of the relation between parental educational level and adolescents’
academic adjustment.
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