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kahd' F R Ok = Robert J. Coplan2 x|
(" BRI EE R, LI, 200234)  (*Carleton University, Ottawa, KIS 5B6)

AHFFEXT 360 A LILHEAT I AE B AIRER , SR 24 LA 233 o AN O R TR 5 25 St 2l 2 [T 15V . 4))
JURERSERULE A 2R, A LEOMSE RIS E R i R AR LA TSN, G2RE], 25 )LE AR R 0k &

TRERF TR, SR, ANSRATAAIEEHET B3I LGRS ILEA 2l ARG, JFTEE 2 5 LAk 2 v 2 i)

BAFER.
SFRPLE FHE RSN MAICR

F Z5 T 16 TE TR FE 233 S 47 B2 OG0 o 3] 17
FEE PR BT 2 B R 10 3 B2 A1 K 5K (Coplan &
Armer, 2007 ) o fEABRE B, A48 F 2z LB
HlEfERE (Birshbl) , (HEH AR E AR
&, AR AZEAT N (WEESIHL ) ( Coplan,
Ooi, & Nocita, 2015) . XFf “H&iT - [k A
REFEFALIE B P A i, RO R b 2k 25
JL R [R] A2 A A 25 PP 9 ) (Kalutskaya,
Archbell, Moritz Rudasill, & Coplan, 2015 ) , 7E P4 J5
AT RN, NEARBIRIE E, FRE RS
TR R R R, WAL (angit, £ IEF
FIARIEAR ) TRV DG R ARIMEC anlml fEaE e A AR 3 ).
2k Rl (R ml ke R 22 () 22l sl ), g
BeRkwh = AR THIINZ) K F (Arbeau, Coplan,
& Weeks, 2010; Coplan, Arbeau, & Armer, 2008; Hughes
& Coplan, 2010; Karevold, Ystrom, Coplan, Sanson, &
Mathiesen, 2012 )

#2453 N (social adjustment ) J&MATE 54k 2
IR BEAER T, A > sl & 4R T f
AT (R, kS, HEE, 2010) o EZE
TEA [ S o LB A R R aE i S, B aD
90 AEAR A W5 R W] 5 25 55 RO 1) 3k 17 245 R AH G
TN 2 L2 e IR HG B 1 T ) N2 B [ 1 5

( Chen, Rubin, & Sun, 1992) , AR EZEBHIAN

JEIEA . ORI AGERY (Chen, 2010) o IT4ER
tEf S AR TE RIS, — S pg B
WA B3R IR A PR T B i B S
B, s b AR T 2 LB A ST AR,
MEAERIHRE DA, FE SRR, FEOC
RNV R 2 0l BT A C (ZFT, BRig, B
JAR , BRufid , 2011; Chen, Chen, Li, Wang, & Wang,
2015; Coplan et al., 2016; Li, Zhu et al., 2016; Liu et al.,
2014, 2015; Zhang & Eggum-Wilkens, 2016 ) , {H&FX}
JLEEZERIIFE M LR = .

A E 25 LS IE N RERR O, (B2 A 1Y
F 2 AR IS N R ME, B O iR E]—
Sl 25 ) LA I ARG W R CRD U™ RIER)
LG A TR AN W PR C R “Prap” IR ) o
WX PG AT = T 6~7 B FZHILEM R A,
I T e AT 25 ) LEE YT AGE LY (Coplan &
Weeks, 2009), fESGBENTEH, FEARAAMEFIEAIZL
IR 07 A 2 IR Bl 55 3 26 ) LB 13 0 . Ank o
2RI A RN BE R 2y S as e 735 25 L2
PITERRGE R, 1 B R B Ui 22
Z& JLEERTE IS N, ( Coplan et al., 2008 ) o Ak, AN
LSRR 2R 25 ) LEE Y [FAERE ( Chen
& Santo, 2016) .

IR AR 25 LS N B R R
AW ERL T IPAE LA (SRS, 5
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RIZINAE ) fEJLEH 5 SRR IARE R Z
M) BE T VE R (Gazelle, 2006), TESARCERESH, #Uii
LA KR ny 4 fih, ISR ExTJLE
REEMRR, HXPL#Es S B emlb L)y
TR A DG, XA E e JLE R0 I .
TEACEEBRIE B R R R BT 22 MBI, U
BOR S BhAS | 804 & R EUE Y (O’ Connor,
Dearing, & Collins, 2011 ) . 1EUIZEF R RS
JL At 453 W — 4 (Chen & Santo, 2016 ) , V%l ¢
FW o m g LA oam . BRI, gk
FEAEBME . R AR SRR AE (Arbeau et
al,, 2010) . FEEVERIEEIN AL L Z 8] B F I
ST, ESULBA & A RAR I thadt:
T AHITFNS) Lz 8] & B R R B &R R
S B A R R . S PRI AE DGR S L
TH B K& R 45 S 40 5& (Hughes, Bullock, & Coplan,
2014 ) o FEXTIREH T 28 LT CFI4FE#RS 10.78 %)
R, AR I A R F & LEAE
Z ARl AT 22 [ #lk 8i5t ( Coplan, Liu, Cao,
Chen, & Li, 2017 ) . 2FRiEITXEZEILEH G A
JE P T Z 0 4H.0 (Li, Coplan et al., 2016) , 5
FOMTH I P OC R AT RETE 2 3 Z5 40 LATHRGE B
R [ 2 3 25 ) LBk U a2 AU A AN 22

PRI, AR 3 25 5 ) LA SSm I G R,
DU IS 6 R % 25 5 LA+ 253 0 22 (6] A 9 1
AT i 25 5 2Em LIS 0 S E A G
TR SHINE RN R; SR
W RS LEERWL A REERADE,  tha R Ui
YRR G ILEIEARREERAE, WA, hgE i
ISR A E 25 St oam i 2 [ A R E
2
2.1 ik

BEHLBER IR T A ST ZLR, e T4l L
Pl R SR A R 1S, A R A EIeR N 98%,
IEZ S5MERINHERN 360 4400 (%4 200 44,
5 556%, M=473 %, SD=57, Hrh3-4% 51 A,
i 144%, 45 % 181 N, 4 51.0%, 5~6 % 123 A\,
hi 34.6% (6 NAFIRIIE ) o XX 360 £ 8347
WI—AE2kaa g, A 66 241 (BISHAT ) 5~6
BYUL) b T /INEE R OGRS A
LI AR 294 44, TR FN 18%. Litle” s
MCAR #5525 SFEF A 5% v A8 5 A9 e G {1 5 58 42

BENL MG (¢ *=15.95,df=21,p> 05 ) (Little, 1988).,
2.2 W5

B WCRAE P I ] f 58 e IFTE] 1 (2015 4F
6 ) , BERSERNILEEZAAN . WHE 2 (2016
12 1), FOMSERINZHE R R AN LB
N (AEZSEREFAT R ) IPFEAN .

2.3 WFETH

FR] 1o BE 5% 58 B SChRL 2 4 23 0 4 &=
%% (Child Social Preference Scale, CSPS; Coplan,
Prakash, O'Neil, & Armer, 2004; Li, Coplan et al.,
2016 ) o AL RHIIZE R FE YL (7400H ,
Cronbach’ s @ =.87) , 551145, M1 (E&ARFF
G 35 (B ) o B RIRE Z KT
DIMERFSE R W] CSPS 7EH [ 2 Hi L& b B A1
fF3%% (Lietal,2016) .

IFTE] 20 BOMPEE gl 5 2R A LR AL 238 1

Ui 40 5 22 O P4 R P T 41 56 & 3% ( Student-
Teacher Relationship Scale, STRS; Pianta & Steinberg,
1992) , A SCRR B A 2 Ak B (2010) BT
STRS A 28 MUl H, 3 14k % 1E (closeness,
113 H, Cronbach’ s @ =.84) , ZEE (conflict,
1251 H , Cronbach’s a = .81 R4 dependency,
54T H, Cronbach’ s @ =.71) o FM 5 fit4yr,
M1 (FERAEM ) 35 (5E4EH]) .

JUE R 20 AP SR LA P RE B R A
JLETT A ER, JLER R R LB S e
%% (Social Skills Rating System, SSRS; Gresham &
Elliott, 1990 ) , FFSCRRAIAELAHSE (R A , 2R,
sz, WD, YRR, 2017) #5817, SSRS 34 40 4
wWH, HTWEMILEN SR, Ao E2ER~
APr$iHE (11 M H, Cronbach” s @ =.92) . M
KAk (8 Ak anm i T RAF B AAT R DL [
MWABNIIFT A5 7 8H, Cronbach” s a =.87) I
PIALIRIET (4 A5 H |, Cronbach’ s @ =.79 ) =4
3y, o CHSRA) B2 (&%) o ZUW5E
JLEEAT A (Child Behavior Scale, CBS; Ladd &
Profilet, 1996 ) [IPFE, 35 NI H, AHFSE R FHiZ%
HRIAEGEE (asocial with peers, 6 NHH, x° =
24.28, df=9, RMSEA = .08, GFI = .97, TLI=.97, CFI
= 98, Cronbach’ s a =.85) Fl[a]lfEHEF (excluded
by peers, 7 MW H, x* =63.30, df= 13, RMSEA =
.10, GFI = .94, TLI = .90, CFI = .94, Cronbach’ s a =
85) MIANYERE. 3 it N1 (ARG ) 213 (5
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2RE) o
2.4 KR EmERS

HR AR JE I RN 57 20 (2004) 875 10 B0 E 1 PR 2549
BT AT 0T BT AR 647 3[R 07 v A 22 6056
BREAHTEN 1, ZRAIBIATEE (x Ydf= 1635,
RMSEA = 21, RFI = .50, TLI = .52, CFI = .73) ¥4t
RIAA B AL ) v 22

3

3.1 W

K R STAEAS ¢ K B0 R B ZR 4l LM B 3 250K
- IR OGRS R KAt 2l R 2L 5, SRR
B A E R . WA ITLh 5 AP ] T

ZRARE, BESEINEEZHMREMELR (=
1.89,p = .06) , WHZSHINAEmAEEECR (¢
-2.53,p<.05) . BELMAPRE e R E N T2 (¢
445, p < .01) , BEHARERAT HAFEEHT 2
EET U (t=189,p<.10; t=221,p<.05) .
PEAERE TR A AT HoRE A E s il A i, s,
TGN YUER SEZET . hRFE )
IME R LR AR L A G R TR SR G,
5 NBREREFN I Sk R IEARDG . Z5 AR 5 22 [1] (1) 4H
KW 2,
32 FHE. MG RMILEMSIEN

AR LEM S RERS G, XEZE . ITZIER
L LAt 2B A TR DG /AT, 3R 3 45K,

1
FHIE MIEN Ea &6t NG5 T 13k 325k P4k ) ENER A fE 5
STRS STRS STRS SSRS SSRS SSRS CBS CBS
A -.16" =22 -.06 -38"" 197 16 12 -13" 117
T: p<.10,p< .05 p<.0l, "p<.00l, STRS WIHLhSCHRME, SSRS ALt AHAERE, CBS HILHITHRER,
2 M(SD)
1 2 3 4 5
1. APr#%HESSRS 1.55(.43)
2. 13k3:7kSSRS 85" 1.38(.48)
3. ALl ESSRS 46" =34 .19(.35)
4. REHECBS -657" .53 62" 1.27(.39)
5. [AFEHE/RCBS =507 -36"" 57 64" 1.23(.41)

e Tp<.01,p <001, SSRS MJLEFLAHEAER K, CBS MILEATNEE,

¥ 5 )L APrRE . Dk BB, 5N
IR, NG HERRPEHE R 35 R ARG, vh Ry
WRRGY LB R REEFARR,  th SR Y i
WK R G LI KRR A G, SPSS PROCESS
[] = 238 R v 3 2 %) 485 SR AR i RN &)y 5 22 4% 4 B X 4
AR ICRINGE 3 450N, DR, AR
4 LRI T 22 BAE R,

T BRI e R AL EE 2 St
T Z A AT VEH . 2K H SPSS macro PROCESS

(Hayes, 2012) £ % v 7 /E H, It & H Johnson-
Neyman 58 19 /E &, 84T SPSS PROCESS 14
REES AR S 0 W o 1 S K82 (B o 8
SRR, P IIMA C R AE ) LEH 22 MAPRELRE |
Mk 3k PRI, ASERET AR AEHE T Z ]
HITVER, MBIMIG4oC R e LB E E AR
fIhZ AR ER (WWE 1~6) . 7EE 1~6 1,
Xof Ff ) R 2k 3R 5 25 0 45 SR AR B TRNE Y 95% A
XTH], X f Y SR FR 3 25 B3 VT 401 6 RN 4 1

1355 B AN [R5 AR B A T, BBt o v 2 R
3 M(SD)

FI PH5ESTRS W STRS K HISTRS
NFBr$ifiESSRS -24™ =38 47 =207
13k F5KSSRS =207 -27 45" -.10
P4k i) BESSRS 167 45 =25 26"
ANERECBS 317 397 =317 28"
[FfEHE/FCBS 18 45 =24 207

M(SD) 14.71(5.24) 20.10(7.36) 42.51(8.60) 10.65(3.72)

. Tp<01,7p<.001, STRS MIighkFEF, SSRS MILHMLHifeRE, CBS NILE T T,
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4
[RI AR A HAE I B SE t 95%CI
NFr$iRESSRS F25 x PPZESTRS -.0012" .0006 -2.06 [-.0023,-.0001]
FHIH x SEHSTRS -.0004 .0004 3635 [-.0012, .0005]
FH < MOBISTRS -.0022 0012 -1.74 [-.0046, .0003]
3k FE5KSSRS FHH x MPRSTRS -.0013" .0007 -1.91 [-.0026, .0000]
FHIH x SEHSTRS -.0002 .0005 -.49 [-.0012, .0007]
FHI x {KHISTRS -.0016 0014 -1.14 [-.0045, .0012]
WALTF SSRS F x PPRSTRS 0011 .0005 2.44 [.0002, .0021]
HHI x JEHSTRS .0007 .0004 1.61 [-.0001, .0015]
HHI x {KHISTRS 0012 0011 1.13 [-.0009, .0033]
NERECBS FHH x MMRSTRS 0016 .0005 3.13 [.0006, .0026]
HHI x JEHSTRS .0005 .0004 28 [-.0004, .0013]
F%E x HKHISTRS 0026 .0011 2.30 [.0004, .0048]
[ {4 R CBS FHx x MMRSTRS 0010 .0005 2.23 [.0001, .0019]
HHI x JEHSTRS .0004 .0004 1.06 [-.0004, .0012]
FH7% x {KMISTRS 0017 .0010 1.59 [-.0004, .0037]
e p <10, p <05, "p < .01
0.02 0.02 ;
15 2 -15 -10 \.5\ 35
002 m=—aoll -
0.02
-0.04
0.04
-0.06 SR
-0.06 ) S~
-0.08 ~o
-0.08 - N -0.1 A
01 i 0.12
1 STRS 2. STRS
e MEERLAE R —4.54, e MEERLE R -2.54,
0.08 0.12
=
i 0.1 -
0.06 /," .
e ’ 0.08 . -
0.04 . - P e
e 0.06 /’.
0.02 ’_,-’ g 0.04 ; [
! S 0.02 _-i"'_— S
0 /~ S P
-15 L 5 10 15 20 25 30 35 0 el
- - | -15 10 ~ 35 5 10 15 20 25 30 35
-0.02 0.02
3 STRS 4 STRS

W FEEBLME R -1.16,

IMAR R ARG o, 2 Xt 4G

A A A

BEREE (BAET R ENEERL X —0 5%
), H 95% B{FXaEk,

4

AHEFE L E AR T 27 B LB DT G, X

TE: FEHBAREN -6.23,

BT AR R ER R T H R SN Z B AR,
FRLg 1 IMA o R A E 25 5 L EAL 2208 W 2 8] 1 3

TR

4.1 ZEEpLEHR ZE S5 SE N
LIRS S5 - —2 (Coplan et al., 2016, 2017;
Li, Zhu et al., 2016; Zhang & Eggum-Wilkens, 2016 ) ,
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5 STRS

e W RLME R -2.60,
AR AR, FE 5 ILEM AR RER 3k F5K
WEAADC, MSNARE, AR T AR
FRFEIEMX, EEILERR AR, BAEL
ML APRACHE R BE, /A HLSA5 2[R AR
K, BORSH A AT B U A EE (Li, Coplan
etal, 2016 ) , KA IAE R IHAE GBI %
PR 22 At 2 N, ANZE R S R TN A
B0k A E 2 B2 B Rl AEHEF FR R 5, O
PRI A T R B T A R, SR PR Akl
HEHA AT RETE T Er SRR TH RIZE T AR,
— SPGB 1 T 5K AN S g A A T
ol tke, XBEgm %25 ) LEAIEN, Wi 1
P ZE R BTN At 2 A
4.2 g ER I ER

ABFTELE R — AR T Il A& % L&k R
HIEEAVER (Arbeau et al., 2010 ) , 4N, EZFAIT
B RS HIMPEE ) LTE N BRdz REAN 113k 25K 1EAH
X, SRS ANEHAT R ARAEHER UG
IEWZEF R Z M LE N & JBA R —H (Chen &
Santo, 2016 ) , W%l ¢ R W52 4 LAk e 4k R
DIMEWRSE A DU &2 HAS 5, SRIRTHINZIOC R
X4l )Lk 45 B i 520 ( Roorda, Koomen, Spilt, &
Oort, 2011; Rudasill & Rimm-Kaufmann, 2009 ) , 40
AR, SEEYERITZNOCR 54 LR Y & e
A, MRSFERE, SEINA RS LR
HILETE AR A PR TAERX, dEm & R
W& )W (Hamre & Pianta, 2001 ) , XFh5& R WL L)
JURRHRIE . i . A B ASCRRIREE, 2Last
HOM YA AR R R I35 (Thijs & Koomen,
2008 ) . 5 LLfE#F 5T — 2 ( Zhang & Nurmi, 2012;
Hughes etal., 2014 ) , MoEAUKIEAIITLICR 541
T R RS RARDC,  anih g i Iiigh 5¢ 52 5 B0 e

0.08

0.06

-0.02

6 STRS

T EEHBAREN -3.33,
A JILEE A PRECREFN Sk R AAHDC, 5 4kn] @,
ANEFAT I RFEEHE R IEADS, HOBITEC RS
FOMmIEE ) L NPREREtiAHDG, SNfLmlE, A
HHAT AR IEARDC, SR 5804 o
RIZAMILESHIEAE IS, XA
WRF RS, RIEAGHT R, Btz 3 [H
PERUHER , 2R A N AR RS ek BEAOR 2T
R LESH R SR L, SR YRR
“BOMREY)” , HEmERI R A PR BE I A2
FNFEFEHER . BT AR Imgh o &ALk S
T8 R A Y, PRIAS B S5 R AR O, T
FEPRIRAER), P AR BT T A A AT RS
[E BT IE DI U a RS vl Az 61 i DI PR EE S NN
AR LI, FZELEM T 5200 R
% (Arbeauetal., 2010) , XEH NEZEIL#ES
W ASHRERIREE T DIRE, 2552300
2, PRI KRS S5HIAERII LR

SARMRE 0, hIE R 1) T4 ¢ R AR
T2 MLEASIE N Z B AR EH, B
M4 ¢ R 2 Ak 25 LB I AR E W (il
ZAPREC A Ok F k. AL, NG HEAT
RS RV EEHERR ), 3R R R vh 5 A I &) 06 R0
LBV, B —MilFHEILEREIANLE 2 HANME
ERXR, IEWALERETRRSIEHEEILELE
FEAZIE Bl AR TN BEEFUAS FL{F (Chen & Santo,
2016 ), MERBITSC R o b F LB A AfF,
IR T 22 (4 s BR AN A PR Re A Sk 325K,
Ah, F2ELEIERCE G S A E T 25 5 52 2 [R]
PEIELE AR E (Gazelle, 2006), WAL R 2]
T L AAEH I TG 25 U T, X 25 3 25 )L
B S, TN E 25 ) LE R H Z 8 AL
M AYZSE (Li, Coplan et al.,, 2016 ) , IXFPZSREE
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S R XA AR RS, PRI S 2UMA e i ¢
R IIEE 5 JLE THIGE N o A9 & B
MRS OC R A F 25 5 LA G R T Z LA P8 1
YER, B BEOmEBOm 4 )L, R & iR
BRAT . B Ryt BRSO 5 F 25 LA T
SIEANAME], i AR R B, SePR b,
WA AT SAF IR [B) S ] 35 25 ) L At 28
eI R, XU 25 LM BIA R i A2 15 B
(AnERREs ) 2RI RIS 2 55214 T R
( Coplan et al., 2008 ) .

5

(1) FZHILENFRBRERM 1 3k T ok AHoC,
SILEALRE . AGRAT AR IR

(2) PhIEHMABIINTZN S 2815 L A TH R 1
AR, FREIINLNIE ARG L BE NAT 5

(3) nhRAMEIIN A R A% 255 L Erb 2
TN Z AR P o B0 2 e RIS 4 i ) O
FRIRF|—ERREMS, XFPOCHR E 2 IRE 2 LY
THARE Y o
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Shyness and Social Adjustment among Chinese Preschoolers:
The Moderating Role of Student-Teacher Relationship

Zhu Jingjing', Li Yan', Zhang Yun', Robert J. Coplan’, Liu Tiantian'
(‘Department of Preschool Education, Shanghai Normal University, shanghai, 200234)
(*Department of Psychology, Carleton University, Ottawa, K1S 5B6)

Abstract Shyness is characterized by wariness and anxiety when faced with novel social interactions and the perception of social evaluation (Coplan
& Armer, 2007). Although shy children may desire to initiate social contact with others (i.e., social approach motivation), this approach motivation
is inhibited by social fear and anxiety (i.e., social avoidance motivation) (Coplan, Prakash, O’Neil, & Armer, 2004). Over the last 20 years, China
has experienced large-scale societal reforms, some Western cultural values such as initiative, self-expression, and assertiveness are becoming more
adaptive in urban areas of China. Shy children in recent years show maladjustment, including internalizing problem (loneliness, anxiety, depressive
symptoms), peer difficulties (peer rejection, victimization), low quality student-teacher relationship and poor academic achievement.

However, not all shy children suffer adjustment difficulties. Researchers have explored factors ameliorating or exacerbating the maladjustment
between shyness and social adjustment. Relationships with teachers play a critical role in children’s socio-emotional development, particularly in early
childhood. Negative relationship with teachers are associated with children’s negative outcomes. To our knowledge, there are little previous studies of
shyness and student-teacher relationship, especially among Chinese preschoolers.

The goal of the current study was to examine the student-teacher relationship between shyness and indices of adjustment (i.e., interpersonal
skills, verbal assertion, internalizing problems, asocial behavior, and excluded by peers). Participants were 360 children (200 boys, 55.6%, Mage =
4.73, SD = .57) from two public kindergartens, Shanghai. Mothers completed Child Social Preference Scale (CSPS; Coplan et al., 2004), of particular
interest for the present study was the subscale of shyness (11 items, & = .87). One and a half years later, teachers rated Student-Teacher Relationship
Scale (STRS; Pianta & Steinberg, 1992), the STRS consisted of 28 items and has been shown to contain the following three factors: Closeness (11
items, ¢ = .84), Conflict (12 items, @ = .81), and Dependency (5 items, a = .71). Teachers also completed the Social Skills Rating System (SSRS;
Gresham & Elliott, 1990), of particular interest for the present study was the subscale of Interpersonal skills (11 items, @ = .92), Verbal assertion (7
items, o = .87), and Internalizing problems (4 items, a = .79). Teachers finally completed the Child Behavior Scale (CBS; Ladd & Profilet, 1996), of
particular interest for the present study was the subscale of Asocial with peers (6 items, a = .85), and Excluded by peers (7 items, & = .85)

Among the results, shyness and negative student-teacher relationship were related to child social adjustment difficulties (i.e, internalizing

problem, asocial behavior, and excluded by peers), whereas close student-teacher relationship was associated with indices of positive outcomes
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(interpersonal skills, verbal assertion). However, the research further explored the moderating role of student-teacher relationship between shyness
and outcomes. The results indicated conflict student-teacher relationship played a moderating role between shyness and interpersonal skills, verbal
assertion, internalizing problem, asocial behavior and exclude by peers. Dependent student-teacher relationship moderated the association between
shyness and asocial behavior.

Key words preschoolers, shyness, social adjustment, teacher-child relationship

Job Description for Dean of the School of Psychology and
Cognitive Science, East China Normal University

East China Normal University (ECNU) is a top public research university in Shanghai, China. Under the patronage of the Ministry of Education,
ECNU is a core institution in China’s national education projects, including the “211”” and “985” projects. In 2017, ECNU was ranked as Class A and
selected as one of the first 42 participating higher education institutions in the "Double First-Class" Project (world-class universities and first-class
disciplines) .

The field of psychology at East China Normal University was set in 1951. In 1979, it was among one of the four earliest departments of
psychology in China. In 2008, School of Psychology and Cognitive Science was officially established. The School currently hosts the discipline (Applied
Psychology) authorized to confer the Doctor’s degree in the first national round (1981), National Key Discipline (Basic Psychology) (2001), Scientific
Base of Psychology (1997), Post-doctoral Station(1999), Approved Doctoral Programs of First-Level Discipline (2003), Shanghai First-class Discipline
(Level B) , Shanghai Key Discipline(2012), National Teaching Experiment Demonstration Center (2012) as well as Shanghai Key Laboratory(2001).
There are two departments (Department of Psychology and Department of Applied Psychology), two research institutes (Institute of Developmental
and Educational Psychology and Institute of Cognitive Neuroscience),

The School owns the staff of 80 and has a team of leading scholars in the field of psychology including Changjiang Scholar Distinguished
Professor , scholars of New Century Talents by the Ministry of Education, scholars of Shanghai Leading Talent Program and the like. The highly
international faculty unfold as follows: the proportion of foreign faculty exceeds 10%; around 30% of faculty have acquired their PhD degrees in
overseas highly-ranked universities; 65% of faculty engaged in overseas advanced studies. Furthermore, we have an excellent team of more than 10
part-time professors who are scholars of National Thousand Talents Program and Changjiang Scholar Distinguished professors.

Psychology and Cognitive Science are key disciplines with prior development and key support in East China Normal University. The School
takes high moral values establishment and people cultivation as the fundamental task of education. It focuses on the scientific discipline of psychology
including frontier research and significant, realistic problems in the course of social development. We invite and cultivate talents, and enhance
international collaboration to promote academic excellence, maintain our leading role nationally, and grow as a world-renowned research institute.

To promote the development of the psychology and cognitive science, the position — dean of the School of Psychology and Cognitive Science —
is now open for candidates at home and abroad.

Qualifications:

1. Candidates must be passionate with Chinese education, familiar with rules and regulations of higher education, and abide by laws and
disciplines; must have a strong will for career, a strong sense of responsibility, an excellent scholarly attitude, and a strong sense of justice and integrity.

2. Candidates must have a comprehensive capacity to manage the development of psychology and relevant disciplines; have a widespread
reputation and scholarly influence; and have an internationally recognized academic reputation in associated disciplines.

3. Candidates must have rich experience in the development of research discipline, broad international perspective and an exploratory, creative
spirit; must have rich experience in management and have superior leadership and coordination skills.

4. Candidates must hold a senior professional skill post (i.e., professorship). Experience in major management positions in reputable departments,
schools, or research institutions related to psychology is appreciated.

5. Candidates must be healthy and be able to work full-time at ECNU.

Application Instructions:

1. Candidates must submit:

(1) CV (including continuous records of studying and working experience since college, publications, books, grants, and etc.).

(2) Certificates of educational degrees and proofs of current employment.

(3) Five representative academic products (please attach full text for journal articles).

(4) Statement on mission and strategies.

Please submit application to: hr@psy.ecnu.edu.cn

2. Upon preliminary review of application, potential candidates will be informed for interview in the School of Psychology and Cognitive
Science.

3. For the successful candidate, employment procedures and other administrative affairs will proceed based on the employment regulations of
ECNU.

Deadline:

The recruitment is effective immediately and will be open till 31st December, 2018. Potential candidates will be notified for interviews.

Remuneration and Benefits:

Once employed, the candidate will enjoy a competitive salary package and support in children’s education in pre-school, elementary school, and
middle school affiliated to ECNU.

Contact:

Pengqian Zhang, Tel: (+86) -21- 6223 0090, Mobile: (+86)-137 6452 9361,

Email: hr@psy.ecnu.edu.cn



