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A Study on the Relationship between Teachers' Positive
Feedback and Junior Grade One Students' Frustration
Response Models

Yao Weijia, Li Wendao, Wang Jiandong
(Beijing Key Laboratory of Learning and Cognition and Department of Psychology, Capital Normal University, Beijing, 100048)

Abstract When students answer questions or perform well at school, teachers will involuntarily give positive feedback, which can be divided into
two types: person-oriented feedback and process-oriented feedback. Previous studies showed that person-oriented feedback has potential negative
effects on individuals, and the process-oriented feedback has positive effects on individuals. The different impacts on individuals are in part reflected
in the individuals’ response pattern when setbacks are encountered. There are two different reaction patterns to failure. One pattern plays a positive role
on individuals, which is called mastery-oriented pattern. While the other pattern which is known as helpless pattern, has obvious negative impact on
individuals. We all hope to be perseverant towards difficulties. Could positive feedback help to get the mastery-oriented pattern? What kind of positive
feedback can help to get mastery-oriented pattern? How do different kinds of feedback have on the students who show different patterns? Generally,
traditional wisdom tells us that teachers are expected to give more positive feedback to the students, especially for those who are discouraged, shy and
helpless. Is that true?

To explore these problems, we conducted two experiments in the present study. In Study 1, one-hundred-and-two junior school teachers were
taken as subjects, and the role-playing method was used to explore whether the positive feedback behavior of junior school teachers would be different
due to different modes of frustration response from students. In Study 2, two-hundred-ninety-one junior grade one students were used as subjects.
Through the method of collective surveying, giving the forms of written comments, we explored whether different positive feedbacks have different
effects on the follow-up responses of students with different frustration response models. The results show as follows. (1) Compared to the students
who show mastery-oriented patterns, teachers tend to express more personal feedback to the students with helpless patterns. Contrasting with the
students who show helpless patterns, teachers tend to express more process feedback to the students with mastery-oriented patterns; (2) Personal
positive feedback backfires in children with helpless pattern. However, there is no significant effect on children with mastery-oriented pattern; (3)
Process feedback and simple feedback about the results are helpful for the helpless ones to improve their following performance; (4) Compared with
the control condition, there is neither negative nor positive impact of process positive feedback on students with different response patterns.

Our study has made three innovations: (1) Complementing the blank of domestic research and verifying the effectiveness of positive feedback
on positive feedback in junior high school. (2) The research provides empirical support for the hypothesis model of "the interaction between positive
feedback and response mode". That is, the positive feedback behavior of teachers will be different due to the different characteristics of students, and
the different characteristics of students will also be different for different ways of feedback. (3) The study uses the method of collective assessment of
written comments to study. The results confirm the effectiveness of this method which, with limited time and effort, is an economically viable option
for researchers

Key words positive feedback, person feedback, process feedback, mastery-oriented pattern, helpless pattern



